
Journal of Modern Science tom 3/26/2015, s. 151–163

Roads and roadless tracts of European 
integration by university education

Magdalena Sitek
Wyższa Szkoła Gospodarki Euroregionalnej w Józefowie

Abstract
Leaving mono-cultural (Christian) Europe and the transition to 

multiculturalism which is the result of colonial and post-colonial poli-
cies of many European countries, creates new challenges in the fi eld of 
integration. One of the possible instruments of integration is education. 
Th e study presents and evaluates the current university education inte-
gration process, and there are also presented some possible scenarios for 
further development of this form of integration. Th e process of European 
integration, supported by education, includes not only the content, the 
programs, or courses of study, but also the system of formation the future 
generations of the Europeans. Applying the education as an instrument 
of the European integration has been performed since the nineties of the 
twentieth century. Nowadays it is being run in accordance with the Treaty 
of Lisbon and many other normative acts of the EU, aiming to create 
a standardized educational space in Europe. However, this raises the fun-
damental question of the degree of social acceptance of such the processes 
and their eff ectiveness. For this purpose, the study analyzes the EU politi-
cal normative acts, applying the statistical data and the elements of public 
opinion statements published in the leading European media.
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1. Introduction 
Nationalistic and communistic experiences in Europe of the fi rst 

part of the twentieth century became the driving force of the European 
integration aft er the Second World War. It was treated as a new way of 
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creating the new European order, based on the peace. Brodecki even 
says about existing the European integration philosophy based on the 
ethical and praxeological values (Brodecki, 2009, p. 21). At the begin-
ning of the integration process they started with ordering the most 
important matters associated with direct results of both world wars by 
implementing the justice rules of sharing the access to natural resources, 
namely to coal, steel (European Coal and Steel Community) and the 
atomic energy (European Atomic Energy Community). Th e economic 
and social development required creating the professional organisation 
ready to coordinate diff erent types of activities within the area, where 
the European Economic Community was formed in 1957 (Konig, 2011, 
p. 105).

Over the time it has been realizing that the social, political and eco-
nomic integration requires the dynamic scientifi c development, par-
ticularly education on every level (Breński, 2003, p. 101). Th e European 
politicians emphasized many times the importance of education for the 
European integration. In the technical civilization the education not only 
technical but also the humanistic one (together with social sciences) has 
the fundamental importance both for the development of the individual 
human being and for the regional, national and international community. 
Education is a way of the individual human being and the social group 
development, and it can be, and it is, the instrument of integration, inde-
pendently on the language, colour of skin, religion, age, or sex (Sykora, 
2000, p. 5). 

Th e notion education itself can include in its meaning the process of 
formal (at public and non-public schools) and informal (self-education, 
courses, trainings) knowledge obtaining, but not only. It is accepted in 
literature that education means upbringing, in other words, gaining spe-
cifi c social behaviour effi  ciencies, and also shaping determined features 
and skills, particularly the professional ones. In contemporary educa-
tion the sense is not only to provide appropriate amount of information, 
but also to teach a person suitable behaviour and the skills to be ready 
to apply the obtained knowledge in practice. For this purpose, there are 
implemented the European Qualifi cation Frames almost everywhere 
in Europe, and also in Poland (Chmielecka, Marciniak, Kraśniewski, 
2010, p. 7).

Education is run on diff erent levels. For the purposes of this study 
I limit the analysis to the European academic educational policy. Imple-
mentation of the Bologna programme, students exchange programme, 
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particularly Erasmus Programme, introducing the European Qualifi cation 
Frames, and diploma and qualifi cations recognition, are undoubtedly in 
favour of the European integration process, mainly in social dimension. 

However, it is necessary to point out the fact that implementing the 
educational instruments brings a lot of dilemmas, and even objections, 
what consequently arises the question about assessment of legitimacy 
of chosen directions of academic education development in Europe. At 
the very beginning there should be assumed that the current academic 
educational activities are positive, however, their several elements require 
a correction, or even a change. Hence, the subject of this study is “the 
roads and roadless trucks of the European education”, what begins a lively 
discussion on the assessment of current achievements within this area 
(Breński, 2011, p. 542).

2. Legal frames of academic education in the European 
Union

For a long time education has been the domain of national regula-
tions and the element of the Member States policy. At the beginning of 
the seventies the Community organs started to take an interest in edu-
cation as one of the instruments of the European integration. Th e fi rst 
document, in which they paid attention to the need of incorporating the 
education into the community policies, including the integration policy, 
Stuttgart Solemn Declaration on European Union of 1983 (Kijanka, 2009, 
p. 80n). In that document the decision was taken to dynamise the inte-
gration processes among others, by education, particularly the vocational 
one. Th e additional purpose of that undertaking was implementing the 
mechanisms of fi ghting with unemployment of youth. General education, 
in particular the humanistic one, was left  aside. In the declaration men-
tioned above, there was assumed that the real shape of the vocational edu-
cation development depends on the national governments (Jansen, 1995, 
p. 188).

However, the declaration resolutions had the accidental character. Th e 
fi rst legal regulations about it were included in the Maastricht Treaty of 
1992, where they introduced the new contents in art. 126, 127, and 128 
in chapter 3 of the Treaty on European Community (further: TEC). In 
article 126 it is stated that the Community is obliged to keep high stand-
ards of education, to develop the cooperation among the countries in 
this fi eld, and in particular, to standardize the quality of the content of 
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education and the organisation of educational systems. Th ese goal should 
be achieved by: 
– Th e development of the European dimension in education, par-

ticularly by education, teaching and popularizing the Member States 
languages;

– Providing in students’ and teachers’ mobility, among others by encour-
aging to recognize the academic diplomas and periods of studies;

– Promoting the cooperation among the educational institutions;
– Developing and sharing the information and experiences on common 

issues for the Member States educational systems;
– Favoring the exchange development of youth and social- educational 

trainers; 
– Supporting the distance learning development.

In art. 127 in turn, there is implemented, the need to make the 
syllabuses vocational, also at universities, and to prepare the young 
people to change their qualifi cations in their lives, even several times. 
An important element of contemporary new education is to initiate 
the educational cooperation between the educational institutions and 
corporations. Additionally, it is emphasized to develop and share the 
information and experiences on common issues for the Member States 
educational systems. 

Th e solutions mentioned above were summarized and elaborated in 
the Lisbon treaty of 2007. Th e political assumptions of the Lisbon treaty 
were recorded in the fundamental treaty document, i.e. in art.163 and 
164 TEC, and now in art.179 and 180 in the consolidated version of the 
Treaty on European Union Functioning (further: TFEU), education is 
closely linked with scientifi c research and economy requirements. In art. 
180 there is decided that to achieve the Union purposes, there are several 
assignments undertaken, which are the implementation of the activities 
entered by the Member States:
a) Making the research, technological and demonstrative programmes, 

together with promoting the cooperation with and among corpora-
tions, research centers and universities;

b) Supporting the cooperation in the fi eld of Union research, techno-
logical development and demonstration with the third countries and 
international organizations;

c) Popularizing and optimizing the activity results in the fi eld of Union 
research, the technological development and demonstration;

d) Supporting the education and the researchers’ mobility in Union.
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Th is is particularly important and worth to notice that the interna-
tional research are being promoted, transferring the scientifi c thought to 
academic syllabuses, and increasing the researchers’ mobility. Realization 
of the assumed purposes in art. 180 TFEU should be done by the frame 
programme defi ned in art. 182–186 TFEU. Th e idea is to approach the 
researchers and corporations, and commercialization of the research. 
Th e activities have to have their real infl uence on the European academic 
syllabuses. 

Th e current legal solutions tend to have proper direction. Th eoreti-
cal education, separate from the social and technological development 
and political needs is being left . Th ere should be positively evaluated the 
frame programme implementation, without which it would be impos-
sible to engage the theoretical researchers into the practical and imple-
mentations activities. However, there can be some doubts of the level of 
technical education programmes at universities with decreasing the role 
of social and humanistic sciences. Is there enough humanistic subjects at 
technical studies to educate the engineers sensitive towards humanitar-
ian aspects of human lives? Th ere can be mentioned here numerous cases 
of dehumanization of technical sciences. Let us imagine that somewhere 
in the USA in the military base there is an engineer responsible for the 
unmanned fl ights of military dronns, which are directed to destroy the 
enemy’s destinations in Afghanistan. As a result of the mistaken data, the 
target was defi ned improperly, and a village was ruined including killing 
the innocent people. Aft er completing the assignment the operator comes 
back home and enjoys the family life. What are the categories in which we 
should evaluate that event, in particular the activities of an engineer, or an 
operator of the action? During the Second World War there was the war 
criminal notion, socially univocal and historically negatively evaluated. 
Th e development of science caused to separate the reason (off ender) from 
the result (victim) so far, that it is diffi  cult to talk about the activity and 
responsibility of the individual person in moral categories also in case of 
killing innocent strangers. Th is analyzed case is the example of dehuman-
ization of technology and war operations. Th erefore, this is necessary to 
make scientifi c discussions and refl ections about humanization of techni-
cal sciences (Sitek, 2006, p. 118–120). 
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3. Bologna process-standardization of education in the 
European Union

Th e separation of science in Europe for many centuries resulted in rad-
ically diff erentiated academic programmes at universities within the most 
areas of education. Th e most similar were maths and physics sciences, and 
a little bit less, the technical ones. In case of technical sciences the closer 
academic programs were in accordance with the standardized technical 
norms in the world, however, on the other hand, the political division 
into the so called West and East, had its infl uence on diff erentiation of 
educational purposes. On the west they have had innovations and narrow 
specializations at least since the sixties of the twentieth century, whereas 
in the countries of the socialistic block, they emphasized the role of the 
heavy industry development, mainly for the needs of military industry. 
Consequently, the social and humanitarian sciences were developed in 
particular countries separately from the international community, very 
oft en in association with the political doctrine (Zawisza, 2012, p. 239).

Th e European integration intensifi cation in the eighties required also 
the new activities within the education at universities. Th ose activities 
were built on the basis of normative acts undertaken earlier by the Coun-
cil of Europe and UN agenda of UNESCO. Th e documents are:
– Th e European Convention on diplomas equivalency giving the right to 

be acknowledged at universities (1953, ETN No.15) and the Protocol 
(1964, ETS No.49);

– Th e European Convention on the equivalency of the university studies 
periods (1956, ETS No.21);

– Th e European Convention on the university qualifi cations academic 
acknowledgement (1959, ETS No. 32);

– Th e Convention on studies, higher education diplomas, and scientifi c 
grades acknowledgement in the countries of the European Region 
(1979);

– Th e European Convention on general equivalency of the university 
studies (1990, ETS No.138);
Th e most signifi cant community undertaking within this fi eld is the 

programme initiated by 29 ministers responsible for the higher edu-
cational system on 19th June 1999, in other words the Bologna process. 
Th e goal of that document was to create the European Higher Education 
Area (further: EHEA). Th at process was further discussed, developed 
and corrected on the successive ministry meetings adequate to the higher 
education matters. Such the meetings took place in Prague (2001), Berlin 
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(2003), Bergen (2005), London (2007), Leuven-Louvain-La-Nuevo (2009), 
Budapest and Vienna (2010) (Kraśniewski, 2006, p. 15). 

Th e aim of creating EHEA was to prepare the conditions to citizens’ 
mobility, adjusting the educational system to the needs of labour mar-
ket, and particularly to improve the “employment”, to make the system of 
higher education in Europe more attractive and competitive, in accord-
ance with the contribution of this geographical region to the development 
of civilization (Kraśniewski, 2009, p. 7). In Bologna declaration, apart 
from the ideological part, i.e. integrative one, there are also predicted 
numerous practical instruments, which are implementing: 
– Undergraduate and graduate studies (Bachelor’s and MA degree 

studies),
– ECTS credits to evaluate students’ achievements during the semesters, 

academic years, and the whole studies,
– Th e mobility of students, scientifi c workers, and even the administra-

tive workers, 
– Th e cooperation on the European level within the studies quality 

improvement, 
– Promoting the European values at every educational levels, in a form 

of separate subjects or including them into the existing education 
programmes,

– Th e system of legible and comparable grades and diplomas.
During the Prague conference the idea of life long lasting education 

was postulated, then, in Berlin, there was discussed the idea of widen-
ing the study structure and adding the doctoral studies as the third-cycle 
studies. During the following meetings there was decided the cancella-
tion of accessibility to studies barriers, particularly the fi nancial barriers, 
implementation of the procedures to grant visas and work permissions 
also for students from the third countries, in the end, they discussed the 
development of doctoral studies, not only for the needs of higher educa-
tion, but also for the industrial needs, banking sector, and public admin-
istration (Kraśniewski, 2009, pp. 9–10). Th e purpose of this is to improve 
the qualifi cations of managerial workers. 

Establishing EHEA brought signifi cant values in diff erent fi elds, such 
as: development of science, growth of the level of foreign languages knowl-
edge, acceptance and learning about other cultures within the young gen-
eration, and fi rst of all the students’ mobility growth. Particularly this ele-
ment is unusually signifi cant for the European integration. Th e Erasmus 
Programme statistical data proves the importance of students’ mobility 
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for the European integration. Th e number of students’ holidays in Europe 
in the year 1987–1988 was 3,244, whereas in 2011–2012 it was 252,827. In 
that year there were 15,315 Polish students who went out. Poland is also 
the attractive country for foreigners. During the 2011–2012 we had 8,972 
students who came to Poland (Członkowska-Naumiuk, Warszawa, 2013).

Th e Bologna process had its great positive infl uence on the Euro-
pean integration within the fi eld of academic education; however, it is 
diffi  cult not to notice the widely discussed inadequacies and mistakes. 
Firstly, there should be indicated the transformation of University stud-
ies from exclusive to mass studies, what resulted in decreasing the edu-
cation level. Th is confl ict between the quality of education and the right 
of every person to gain the education was arbitrated for the favour of that 
second value. Th e following fault is implementation of the fi rst and sec-
ond-cycle studies at all the study subjects. Th e idea of such the activity 
was enabling the students to gain qualifi cations in two areas during the 
studies. However, not always that was true in practice. Changing the study 
subject does not guarantee obtaining the appropriate professional quali-
fi cations, e.g. aft er Bachelor’s degree of European studies, it may appear 
impracticable to continue MA engineering studies within constructing 
the plans. 

Moreover, in case of some studies, in majority of the European coun-
tries, it is not practically possible to perform the professional work aft er 
Bachelor’s degree studies, e.g. aft er medicine, law, psychology, theology. 
Hence, in several countries, it is noticeable, the return to normal studies 
at these subjects, e.g. in Spain and Italy. In turn, in Poland we reserved 
the right to have fi ve-year studies at several subjects. However, the biggest 
wave of criticism is directed into practical approach to studies, with the 
disadvantage for humanistic and social subjects of studies, which are par-
ticularly important for the European culture. 

4. Diploma recognition (academic and vocational degrees 
and titles) as the integration element

One of the European Union purposes is establishing the common 
market also by standardizing the academic educational programmes and 
implementation of the diploma, academic degrees and titles recognition. 
Th ere is quite wide-ranging diff erentiation within this area in Europe. 
Th is is the result of diff erent university education systems evolution sto-
ries in Europe and formal requirements for performing the particular 
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profession. Th ere is quite serious problem for the European legislator to 
cope with the national tradition barrier, hence, this is noticeable the quite 
signifi cant diff erentiation of diploma recognition within the university 
and vocational activities. Th e Member States still have their current reg-
ulations, however with the tendency to acknowledge the academic edu-
cation. Th e organ having the authority to decide about the adequacy and 
competences of academic education for the carrier is the council of uni-
versity basic organizational unit or rector, as Polish legislator established 
it. If we mean the professional qualifi cations recognition, the exceptions 
are here the regulated professions, where Member States have the right to 
introduce the particular requirements, typical for the given country. In 
such the case obtaining the vocational qualifi cations abroad is not enough 
(Sitek, 1999, p. 59).

Th e basic document about education recognition is the Convention 
on qualifi cations recognition connected with obtaining the academic edu-
cation in the European Region, concluded in Lisbon on 11th April 1997. 
Th at convention opened the qualifi cations recognition enabling the indi-
vidual Union citizen the access to university studies in optional country, 
and the possibility to be employed aft er graduating the university. Th at 
objective convention includes each degree, diploma, or other certifi cate 
issued by competent authorities, acknowledging successful graduation 
of studies on the given studies specialization. Moreover, the convention 
includes the qualifi cations providing the access to academic studies, what 
means each diploma or other certifi cate issued by competent authorities, 
acknowledging the graduation of educational programme and provid-
ing the chance to apply for the admission to university studies. On the 
basis of the Lisbon Convention you can apply to have the part of your 
studies abroad acknowledged (chapter V), the eff ect of which is Erasmus 
Programme (Dobrzańska, 2009, p. 17). However, the most important is 
the university qualifi cations and diploma recognition (chapter VI), and 
the possibility to introduce the analogical education, qualifi cations, and 
diploma acknowledgement in the Member States (academic and voca-
tional degrees and titles) for emigrants and the people from the third 
countries (chapter VII). 

Th e aim of the convention is formal acknowledgement by the com-
petent authorities, the qualifi cations obtained abroad in connection with 
starting the education or professional work. 

Implementing the rule of acknowledgement is not equivalent with 
resigning from any educational barriers. Th e Lisbon Convention makers 
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assumed the possibility to evaluate the qualifi cations by competent organs 
of the Member States (art. III-1). Th e evaluation of obtained qualifi cations 
should have comparative character, not the discriminative one, because of 
egzogenic factors (race, colour of skin, sex, nationality, or religion). Th e 
criteria of acknowledgement should be formulated in the clear way and 
made public (art. III-3). Th e decisions made by organs about qualifi ca-
tions, diploma, or degrees recognition, should be undertaken within rea-
sonable time, that means to respect the administrative periods binding in 
the given country (art. III-5). 

Standardizing the educational programmes, introducing the acknowl-
edgement of qualifi cations, diploma, and academic degrees is undoubt-
edly the great event for the European Union and the great progress in the 
process of development and European integration improvement. Already 
two generations of young people had the chance to be educated within the 
European educational area on the basis of similar academic programmes. 
It resulted in decreasing the unemployment among the young generation 
by mobility, both to study and work. It can be presumed that these two 
generations of contemporary forty years old and twenty years old, are not 
interested in devastating the current political and social order in Europe, 
thanks to the provided professional and academic universal qualifi cations 
(Sitek, 2007, p. 9–10). 

Despite of visible successes of the European standardization of the 
university educational market, it would be diffi  cult not to notice that some 
disadvantages exist. Numerous European university councils observe the 
decrease of the level of education, and at the same time the decrease of 
students’ qualifi cations, and consequently the studies graduates, in rela-
tion with the university mass education. Th e free market mechanisms, or 
implementing the European Qualifi cation Frames are not ready to pre-
vent the decrease of educational level, and commercialization of academic 
research. Furthermore, numerous countries still apply diff erent barriers 
to counteract uncontrolled fl ow of young people, to protect their labour 
markets. Th is is visible in numerous populist political slogans in Belgium, 
Holland, and even in Great Britain.

5. Summary 
Implementing the European University Education Space in the Euro-

pean Union is a gleaning of previous activities undertaken by the Council 
of Europe and UNESCO. Th e basic importance for university education 
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recognition, and particularly the professional and scientifi c qualifi cations 
and degrees is the Lisbon Convention of 1997. On the basis of this nor-
mative act, which constitutes the soft  law, it was implemented the pos-
sibility to abolish the current barriers dividing the higher education in 
Europe. Th e existing barriers were the eff ect of historical development of 
educational systems in respective countries, separated from the others. 
Consequently, nowadays there is the tendency to return to the mediaeval 
ideas of teaching students in the whole Europe on the basis of similar 
educational programmes at particular studies, however, in connection 
with the industry needs and research results commercialization. However, 
the most signifi cant is the fact that the European Higher Education Space 
signifi cantly contributed to the intensifi cation of the integration processes 
by students’ mobility, scientists, administrative staff , by implementing the 
recognition of qualifi cations, diplomas, degrees and academic and voca-
tional titles. Th ese are the roads of new Europe tending to the future with-
out military and social confl icts.

Th e undoubted successes of the European Higher Education Space 
have to be further developed and corrected because of the current expe-
riences. Th is is necessary in view of the argumentation of the European 
integration opponents. Firstly, there should be indicated the necessity of 
facultative applying the Bologna process. Th e experience indicated, that 
it is impossible to run education on two levels at every studies specializa-
tion, e.g. at law, medicine, psychology, history, theology. Hence, some of 
the countries chose the direction to leave the Bologna process, and it is 
wrong (Erasmus, 2012, p. 41).

Another problem, which requires correction, is the technology issue, 
science and education commercialization, with harm of humanistic and 
social sciences. Th ese sciences have strong tradition in Europe and the 
scientists’ representation, hence the signifi cant academic opposition 
appears. Th erefore, this is necessary to introduce the rules of balanced 
development and implementing the reforms within particular areas of 
science and education. 

In the end, the corrections require also shaping the consciousness of 
students and courses participants in a spirit of European values, European 
integration, but saving local traditions. Th e policy to remove the existing 
cultural diff erences, particularly in academic programmes at humanistic 
specializations has to make divisions, and even the aversion towards the 
European integration, e.g. implementing to the programmes content the 
information from gender ideology. Th e example of coexistence between 
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European and local culture is Bavaria in Germany, where each Bavarian 
feels both, the European and Bavarian.

Th e indicated roadless tracks of European integration in the fi eld of 
university education are quite easy, they can contribute to destroy the her-
itance of over 50 years integration, without which Europe cannot continue 
to exist. 

References
Breński, W. (2003). Poczta Polska – mechanizmy dostosowawcze na drodze 

do Unii Europejskiej”. In S.J. Pastuszka,  J. Broniś (red.), Wyzwania sto-
jące przed samorządem terytorialnym w obliczu integracji Polski z Unią 
Europejską, Kielce, pp. 101–111. ISBN 83-881-6112-1

Breński, W. (2011). Internet jako źródło poszukiwania pracy wśród stu-
dentów Uniwersytetu Warmińsko-Mazurskiego. In: S. Partycki (ed.). 
(2011). Społeczeństwo sieci – gospodarka sieciowa w Europie Środkowej 
i Wschodniej, Lublin, p. 542–551. ISBN 978-83-7702-220-7

Brodecki, Z. (2009). Prawo integracji w Europie. Ed. LexisNexis Polska, 
2009. ISBN 978-83-7620-204-4

Buchner-Jeziorska, A. (2011). Krajowe Ramy Kwalifi kacji dla szkolnictwa 
wyższego: rewolucja czy face-lift ing programów studiów?!. Przegląd 
Socjologiczny, (4), 117–127. ISSN 0033-2356

Chmielecka, E. Marciniak, Z. Kraśniewski, A.: E. Chmielecka (study), 
(2010). Autonomia programowa uczelni. Ramy kwalifi kacji dla szkol-
nictwa wyższego. Warszawa. ISBN 978-83-9217-655-8

Członkowska-Naumiuk, M. (study) (2013), Program Erasmus. Przegląd 
Statystyk, Fundacja Rozwoju Systemu Edukacji, Narodowa Agencja 
Programu „Uczenie się przez całe życie”, 2013, In: http://www.era-
smus.org.pl/sites/erasmus.org.pl/fi les/Erasmus_statystyki_09-2013.pdf 
[read: 2014-03-09]

Dobrzańska, B.: M. Sitek, B. Dobrzańska, (2009). Polsko-angielski leksy-
kon zagadnień Unii Europejskiej, Józefów. ISBN 978-83-9301-021-9

Erasmus, E. (2012), Dylematy w wychowaniu: wolności i bezpieczeństwa, 
swobody i przymusu, czy obowiązku, Journal of Modern Science 
vol. 1/12, pp. 35–103. ISSN 1734-2031

Janssen, B.: W. Weidenfi eld, W. Wessels, (1995). Europa von A-Z. Taschen-
buch der europäischen Integration, Bonn. ISBN 389-33-1237-4

Kijanka, A.: M. Miłek, G. Wilk-Jakubowski (red.), (2006). Stan realizacji 
polityki społecznej w XXI wieku, Kielce. ISBN 978-83-6179-112-6



 | 163Magdalena Sitek Roads and roadless tracts of European integration...
Journal of Modern Science tom 3/26/2015

König, B. (2011). Citizen closer to EU through E-Government, In Legisla-
tivne orgány Europskej Únie a občania SR, Košice, pp. 105–127. ISBN 
978-80-7097-905-1

Kraśniewski, A. (2006). Proces Boloński: dokąd zmierza europejskie szkol-
nictwo wyższe. Warszawa.

Kraśniewski, A. (2009). Proces Boloński: to już 10 lat, Fundacja Rozwoju 
Systemu Edukacji. Warszawa.

Kurnkowa’, A. (2013). Pravne aspekty migracnej politiky v Europeskej unii, 
Verejna’ sprava, no.1, pp.54-55. ISSN 196-371

Sitek, B. (1999). O ujednoliceniu stopni naukowych we Wspólnocie Europej-
skiej, PiP no.53, n.1, pp. 59–64. 

Sitek, B. Krajewski, P. (2011). Demokratyzacja nauki w demokratycznym 
społeczeństwie, [in:] Rozhodovacie procesy EU a ich dopad na vnútro-
štátne pro, Bratysława, pp. 209–219. 

Sitek, P. (2006). Działania przestępcze skierowane przeciwko dokumentowi 
elektronicznemu, Journal of Modern Science tom 1/2, pp. 118–125. 
ISSN 1734-2031

Sitek, P. (2007). Administracyjne i kulturowe aspekty przystąpienia Turcji 
do Unii Europejskiej, In: Future of the European Union, Kirkkale Uni-
versity, p. 9–17.

Sýkora, P. (2000). Európska integrácia, Centrum európskych štúdií UK, 
Bratislava. ISBN 80-89005-01-2

Zawisza, J. (2012). Szanse i zagrożenia dla edukacji po 10 latach Deklaracji 
Bolońskiej, Journal of Modern Science tom 3/14, pp. 239–256. ISSN 
1734-2031




